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The following work proposes an analysis of the “learning disability” phenomena under a psychoanalytical view. The theme was chosen based on an unrest surrounding the issue that permeates school life and constitutes a problem for Education today. 

In our clinic, we have observed that many children come recommended by their school or parents for displaying the learning disability and behavioral problems that lead to the well-known academic failure. However, we have realized that beyond displaying a learning disability, some children are in fact displaying a lack of interest for school and the learning process.

Public opinion and educational specialists have considered “Learning disability” and behavioral problems in school synonymous with “school failure”. We can see school failure as a pathology recently instituted by the school. 

We know there are many elements involved in school failure. There are sociocultural aspects, family conflicts, pedagogical systems, intellectual disabilities, but none of these causes suffice to explain school failure. Nevertheless, we will analyze this issue assuming the schooling desire might be impeded by neurotic reasons. We will highlight the inhibition of knowledge, which articulates with the subject’s unconscious.

Through our work in schools we came to realize this lack of interest for learning phenomena is a way to denounce certain uneasiness children might be feeling in their school experience. 

In his Civilization and its Discontents
[1], Freud, aiming at clarifying man’s search for happiness, highlights the fact that there is suffering that threats man, suffering that might come from three directions: our own body, the external world, and the relations with other men. This last form is the most painful of them all. Uneasy social relations represent the discontentment in civilization. In school, this discontentment becomes evident when teachers, management and education specialists are at loss to deal with those who will not fit the norm, which is expected in the school’s pedagogic proposal. 

Lacan
[2], in his Seminar, book VIII: Transference, deals with the intimate relation between demand and desire. Usually, demand does not present itself in an explicit manner, fact that reveals its ambiguous nature. 

Since an early age, parents and teachers demand that children learn and be successful. Despite the improvement of pedagogic methods, we perceive that acquisition of knowledge obeys a norm to be followed by all. The norm might aim at some sort of totality, but when it is applied to the school setting, we come to realize a fissure is revealed, since we will always find a difference between the norm and the particular characteristic of each case. For some children, studying seems like an imposition of the Other of pleasure, and not of the Other of desire. 

To learn, a child must have the desire to learn, but, as we know, no one can force a child to desire. We observe that the school imposes, using its pedagogic methods, upon all children that they learn what has been proposed, within a specific timeframe, or they will be doomed to school failure. 

We can assume that the demand of parents and the school on children to learn, to be successful, might “oppress” children’s desire to learn. The child thinks: “They ask me this, but what do they really want from me?” The child realizes very early in life that he or she has to live up to an expectation.

Lacan
[3] affirms that the desire of the subject is the desire of the Other. Cordié
[4] points out that children who display signs of learning disability, confronted with the imperious demand to study and learn, exhibit an interdiction of the drive to acquire knowledge, wasting all their energy to contrapose the demand of the Other with “lack of knowledge”. 

Freud calls this desire to learn “epistemological drive”, which is nonetheless inhibited. We will use the Freudian concept of inhibition found on the text “Inhibition, Symptom, and Anxiety”
[5]. On it, inhibition is presented as the normal restriction of ego functions, such as sexual function, locomotion, nutrition and work.

We will focus on a specific type of inhibition we will call “inhibition of knowledge”.

On the text, Freud works with the concept of inhibition along with two others: symptom and anxiety. He emphasizes the concept of inhibition and the concept of symptom do not meet in the same plane. Inhibition is a process that occurs exclusively in the dimension of Self and is expressed as a normal functional reduction, therefore not of the pathological order. Nevertheless, when this function is modified, it might become a symptom, which Freud named “neurotic inhibition” .

Psychoanalysis operates on the word, and the neurotic subjects are the ones who know, but do not possess the knowledge, and therefore think they do not know. The unconscious is an unknown knowledge. In the unconscious, one finds the part of the speech that is repressed, manifested in the symptom.

There is a very intimate relation between knowledge and the Other. Our work aims at understanding how psychoanalysis comprehends the search for knowledge, so there is no way to articulate that search without taking under consideration the participation of the other. We will then single out the student/teacher relation and the inherent developments that might or might not aid the acquisition of knowledge.

The act of learning always presumes there is another who teaches. There is no teaching without teachers.

Freud points out a teacher can be heard while being vested by his pupil with special importance. This becomes clear on his “Some Reflections on Schoolboy Psychology”
[6], when he refers to teachers as adult prototypes. In psychoanalytical perspective, the learning process is not focused on content, but on the field established between student and teacher, and this might aid or not the learning environment, notwithstanding contents.

We can then say a teacher might become the center of the students’ interests because the teacher is the object of transference. And they are transferring experiences lived originally with the parents. 

On this Freudian text
[7], we can see the subject is influenced by the Other, in the quest for a more elaborate knowledge. Therefore, it is not so much the desire to learn that influences the student, but the transferential relation with the Other (some teacher specially). We often hear this from our patients. Children usually ratify that learning is easier when they like the teacher. 

Freud emphasizes this influence saying transference can drive the student forward or block the student permanently in the future when it comes to accessing the desire to learn. It is necessary, therefore, that the Other be repressed, or better yet, that the Other restrain the mark of “lack of knowledge”. Teachers should not occupy the place of the master, the one who knows it all. Knowledge is moved by desire. All teachers should know that what they transmit is, first and foremost, his or her desire to learn—transmission of the subject’s position in relation to its repression. 

In closing, we invite readers to think about what Aragão
[8] proposes with the following question: “Would the biggest contribution of psychoanalysis not be the recognition of anxiety, of conflict and of lack, inherent to human beings, and, from this recognition, could it not help educators to reduce their educational hopes (megalomaniac), to comprehend and accept the limitations of their own actions?” 

There are innumerous questions that surfaced during the writing of this paper, nevertheless, we hope the theme originate other interests that develop into other works.
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